
















































































































































































































1.98 THE CODING MANUAL FOR QUALITATIVE RESEARCHERS 

suggestive of stereotypical male sexuality (U/'m a fuclfin' man"). 
He was chec/fing out his muscles - the breathing in to expand 
his chest was a personal pleasure sensation to feel himself. The 
continuous 100lfS and smiles he gives himself in the mirror 
malfe him looff IiIre an arrogant S.O.B. His self·esteem seems very 
high and he seems pleased with his own physical appearance. 

A fairly large but somewhat muscular man with a GOATEE, 
green ball cap, grey t-shirt, and blue shorts sits on a weight 
bench close to WORK BOOTS and arm curls one weight over 
and behind his head. His feet are not flat on the floor, but on 
"tiptoe." GOATEE does approximately seven reps with one 
arm, then switches to another. He, too, faces the mirror but is 
now approximately ten feet away from it. 

QC: The "tiptoe" seemed so out of place - a stereotypical 
feminine action in juxtaposition with his large body frame. 
Weight lifting ballet - "masculine dance. " Dancers rehearse 
with mirrors, too. 

WORK BOOTS, standing, makes eye contact with himself in 
the mirror for approximately fifteen seconds. His mouth tWitches. 
He pici{s up the handweights and continues his reps, continually 
looldng at himself in the mirror as he does so. 

Interview Transcript Sample - A School Principal Talks about 
her School's Neighborhood 

In the following interview transcript. a white female principal of an inner city, 
grades K-S school with a predominantly Hispanic population. describes to 
interviewer the cultural conditions surrounding the site and the social services 
provided by the school to its students and 6milies. Code the following excerpt 

in the right-hand l11argin using Descriptive Coding, In Vivo Coding,orVerStlS 
Coding, then write an analytic memo based on the codes: 

We're helping people with rent, helping them get jobs, giving 
them emergency food, getting their power turned back on 
when it's been shut down, urn, families that are in jail, urn, 
bringing in a police resource officer, dealing with all of those 
agencies. We have someone In our social services office 
from Helping House, we have community police in that center, 
we have a migrant resource person in there. Yeah, that's not 
so much Hispanic culture as the culture of poverty, and, you 
know, all of the children here are on free lunch and free 
breai{fast. And it is different. 

This year is the first time that I have really seen a junior high 
teacher make the assignment that all kids have to do research 

APPENDIX B 

the library and see the kids take parents to the main 
of the public library on First Street and Main. It's, 

difference is I think that the gangs are not as active as 
have been. They're active in a different way, perhaps, 

awhile there the kids couldn't step across Main Street 
",,"h,," ,t taking the chance of being shot. 

there's all the, the territoriality of the Hispanic gangs, plus 
the, uh, economic motives of the gangs that moved in from 

and L.A. If you look at this little area around the 
>SCh"OII, if you wal1{ across Juarez Street that's campito, and 

the campground where the migrant worl{ers used to live 
they worked the crops that were on this field where the 
I is. And then (laughs), OK? And, the migrant workers 

up from Mexico used to, uh, put stakes In the corners 
fields that they were working and mari{ them as their 

1 So we have several generations of families here who 
parts of gangs that were territorial gangs in the sense of, 
\5 where we worl{, which have now been corrupted by 
drugs and the money coming in for the Crips and the 

Bloods. 

Um, and the grandparents think it's perfectly all right if 
child Joins a gang and has his first communion in the 

weelt, because that gang was 1i1{e being part of a labor 
for them. So, that's a mix of the economic thing, the 

of poverty, and the culture of the Mexican field 

,DUICUlment Sample - How to Construct a Successful 
You" Letter 

;, The following document excerpt is a standard form letter included with a 

letter to a university student notifying her of a scholarship. 

document was created by a developl11ent office in charge of securing 
fram private and corporate donors and adntinistrating scholarships. 

rich text features (bolding, italicizing) are kept intact franl the original 

page document (written in 12 pt. Times New Roman font). Code the 
text in the right-hand margin using Initial Coding, Values 

CCldiJlg. or through Themeing the Data, then write an analytic memo based 

()U the codes. Or, write your open-ended impressions about the docunlent 
first, then code your written notes. Remember that documents are "social 

that can be examined critically because they "reflect the interests 
perspectives of their authors" (Hammersley & Atkinson, 1995, p. 165) 

carry "values and ideologies, either intended or not" (Hitchcock & 

tiugh,,,. 1995, p. 231): 
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How to Construct a Successful Thank You Letter 

Here is a suggested guide to help you create your Thanl( You letter: 
NOTE: Be sure to use a warm yet professional tone in your letter. 
Proofread and spell-check your letter. Keep a copy for your files. 

Date 

Your Name 
Street Address 
City, State, Zip Code 

Name of Scholarship Donor 
Person's Job Title, if applicable 
Name of Organization, If applicable 
Street Address 
City, State, Zip Code 

Dear Mr./Mrs./Dr./Professor /Whatever: 

Thank your scholarship donor personally for the scholarship 
by Its title. Explain how it will help you; give a relevant 
example of the scholarship's benefit to your academic career. 

Let the scholarship donor know what you have done and why 
you are in school. Briefly highlight any skills/accomplishments 
you have achieved at this point in your education. Be 
specific: List examples by titie. 

indicate your educational or professional goal and explain 
how this scholarship helps you in attaining this goal. 

Thank the scholarship donor once more. 

Sincerely, 
Your Signature 
Your Typed Name 

An Operational Model Diagram 

& Huberman's (1994) sage advice to "think di']Jlay" can assist our concurrent 

coding, categorizing, and analytic memo writing efforts. Dey (1993) notes that 
when "we are dealing with c0111plex and voluminous data, diagrams can help 

us disentangle the threads of our analysis and present results in a coherent and 

.inteU.igible form, ... not just a way of decorating our conclusions, they also 
provide a way of reaching them" (p. 192).Aside from manual pencil and paper 

. sketches, which work well as first drafts, CAQDAS programs enable you to 
or diagralll the el11ergent sequences or networks of your codes and cate­

related to your study in sophisticated ways, and permit related comments 
memos linked to the visual symbols for explanatory reference. 

This appendix includes a sample operational model diagram (see Figure C.1) 
from the author's etlmographic study of a white female theatre teacher at an 

city grades K-8 magnet school for the arts (Saldaila, 1997). It is provided 
here to demonstrate how participant'i, codes, categories, phenomena, processes, 

concepts can be mapped for the researcher's analytic synthesis and the 

reader's visual grasp of the study. Notice how the bins or nodes (both plain and 
ho1ded and in various shapes and masses), connecting lines or links (both solid 

and dashed), and arrows (both one-way and two-directional) illustrate not only 
the space and flow of action/interaction, but also suggest a sense of quality and 

: The diagram illustrates the key participant'i in rectangular nodes: lHartillcz 

Schoo/s Childrell alld StqfJ (a cultural group) and NallC)', the theatre instructor. 

convergence created the phenomenon of wllllmi shock (Winke1man, 
for Nancy. The salient categories of Martinez School culture most diffi-

for her to deal with as a beginning teacher were the Hispanic children's 
(value, attitude, and belief systems), gaJlg subculture, and Spanish Imt~Jlagc. 
the stqfJ, Nancy had to submit to older and tenured faculty colleagues' 

:plreSllUled alftllOrily over her as a novice educator. 
Nancy's actions and interactions to function in the school adhered to the 

plrocessual and cyclical patterns of cultural shock and adaptation outlined by 
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Martlnez School 
CultUre 

Adaptation 

FIGURE C.l An operational model diagram of an inner city teacher's cultural 
shock and survival processes 

Winkelrnan and represented in the diagram with oval nodes. In one eX:JI11lplei 

of cultural shock, Nancy dealt with a crisis (e.g., not being able to 
Spanish) by adjllstillg to it (e.g., learning a few key Spanish words and ph"",,)? 

A successful adaptation to the crisis (e.g., Spanish language oral fluency) 
have led to what multicultural education scholar James A. Banks (1994) 

cross-wItl/raI jilllctiollillg. But half-hearted or insufficient coping strategies 

over-reliance on student translators, a small Spanish language vocabulary, ac(:ept".· 

ing dIe limitations of classroonl conullunication) were aCClfltllmtioll, not ad:apt:ation.' 
to her teaching context. This process was not as effective as cross-cultural 

tioning; it was merely ((sl/J'IJiuaI JJ (note that the three major concepts 

APPENDIX C 

study are in bolded circular nodes);.During Nancy's first two years as a teacher, 

new crises led to new adjustments; once she adapted successfully to something, 

a new crisis would emerge, and so 011. 

Whether Nancy successfillly adapted and exhibited cross-cultural functioning, 

or whether she acculturated and exhibited luere survival, across tinlc the process 

influenced and affected her [O//ccptiolI cif drama with Hispanic children, which 
changed her teaching philosophy, CII,.riCllbflJl, and practice. For example, rather than 

having them read plays fronl a Eurocentric canon, as she had done in her first 

year, Nancy later chose material with morc cultural relevance to the population 

(see the examples in Verbal Exchange Coding and Holistic Coding). Some vet­

eran staff members made unreasonable demands 011 her prograul with stage per­

formance CA-pectations. Nancy's cultural shock and adaptation processes to this 

led to poor theatre production work in her first year of teaching ("survival"), but 

more successnll outcomes in her second year (cross-cultural functioning). 

This diagram was not created at the beginning of the ethnographic study. Its 

development emerged across three years of literature reviews, fieldwork; data 

analysis, and writing. I've observed in my research methods courses that 

students new to qualitative data analysis tend to diagram their conceptual bins 

in basic linear or circular arrangements. Though nothing is wrong "vith this as 

an initial tactic, social interaction is rarely linear or perfectly circular. Review 

some of the diagram displays in Miles & Huberman (1994) and the user man­
uals of CAQDAS programs to heighten your awareness of complex interaction 

interplay among participants and phenomena. 

Regardless of the length or scope of your study, think display. £.'1'lore how your 

codes, categories, themes, and concept'i can be represented visually to supplement 

analysis, c1ari.f)r your thoughts, and enhance your written presentation. 
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A Glossary of Analytic Recommendations 

Below are onc-sentence descriptors of the coding methods profiles' recommendations 

for further analytic work with coded qualitative data. See the References for addi':' 

tional information and a discussion of procedures. 

action research (Alo'ichter, Posch, & Smnekh, 1993; Stringer, 1999) - a proactive 

research project geared toward constmctive and positive change in a socia1 setting 

by investigating participants' conflicts and need 'i. (see In Vivo, Process, Emotion, 

Va1ues,Versus, Evaluation,Verbal Exchange, Holistic, Pattern, Elaborative Coding) 

assertion developtnent (Erickson, 1986) - the construction of credible arid 
trustworthy observational summary statements based on confirming and dis­
confirming evidence in the qualitative data corpus. (see Magnitude, V.1Iues, 

Versus, Evaluation, Hypothesis, Pattern, Theoretical, Elaborative, Longitudinai 

Coding; Themeing the Data) 

case studies (Merriam, 1998; Stake, 1995) - focused in-depth study and 

analysis of a unit of one - one person, one group, one organization, one event, 
etc. (see Attribute, In Vivo, Process, Values, Evaluation, Dramaturgical, Motif, 

Narrative, Longitudinal Coding;Themeing the Data) 

cognitive mapping (Miles & Huberman, 1994; Northcutt & McCoy, 2004)­

the detailed visual representation and presentation, most often in flowchart 
mat, of a cognitive process (negotiating, decision-making, etc.). (see Process l 

Emotion, Domain and Ta..xonomic Coding) 

componential and cultural theme analysis (McCurdy, Spraclley, & Shandy, 

2005; Spradley, 1979, 1980) - the search for attributes of and relationships 

among domains [categories] for the discovery of cultural meaning. (set! 

Domain and Taxonomic Coding) 

content analysis (Krippendorff, 2003;Weber, 1990;Wilkinson & Binningh;rrn, 
2003) - the systematic qualitative and quantitative analysis of the contents 
of a data corpus (documents, .te:\.'tS, films, etc.). (see Attribute, Magnitude, 

APPENDIX D 

Simultaneous, Structural, Descrippve, Values, 

Domain and Ta..xonomic, Pattern Coding) 
Provisional, Hypothesis, OCM, 

cross-cultural content analysis (Bernard, 2006) - a content analysis that 
compares data from twu or nlOre cultures. (see Attribute, Descriptive, Values, 
GeM, Domain and Ta.xonOlllic Coding) 

data luatrices for univariate, bivariate, and rnultivariate analysis (Bernard, 

2006) - the tabular layout of variable data for inferential analysis (e.g., histogram.s, 
ANGVA, factor analysis). (see Magnitude, Hypothesis, GCM Coding) 

decision modeling (Bernard, 2006) - the graphic flowchart layout or series 
of if/then-statements of choices participants will make under particular condi­

tions. (see Process, Evaluation, Pattern Coding) 

descriptive statistical analysis (Bernard, 2006) - the computation of basic 
descriptive statistics such as the median, 111ean, correlation coefficient, ete. for a 

set of data. (see Magnitude, GCM Coding) 

domain and taxonoluic analysis (Schensul, Schensul, & LeCompte, 1999; 
Spraclley, 1979, 1980) - the researcher's organizational and hierarchical arrange­

ment of participant-generated data into cultural categories of meaning. (see 
Descriptive, In Vivo, DCM, Domain and Ta.xonomic Coding) 

ethnodrama (Denzin, 1997, 2003; Saldaiia, 2005a) - the creative transforma­

tion of qualitative data into play script fonn for theatrical performance. (see 
Dramaturgical,Verbal Exchange Coding) 

framework policy analysis (Ritchie & Spencer, 1994) - a signature, multi­

stage analytic process (e.g., indexing, charting, mapping) with qualitative data 
to identify key issues, concepts, and themes ITOn1 social policy research. (see 
Values, Versus, Evaluation Coding) 

frequency counts (LeCompte & Schensul, 1999) - basic descriptive statistical 
summary information such as totals, frequencies, ratios, percentages, etc. about a 
'set of data. (see Attribute, Magnitude, Structural, Descriptive, In Vivo, Emotion, 

'hlues, Evaluation, Hypothesis, GCM Coding) 

graph-theoretic techniques for seluantic network analysis (Namey, Guest, 

& Johnson, 2008) - statistics-based analyses (e.g., hierarchical clustering, 
'multidimensional scaling) of text .. to identify associations and semantic relation­
ships within the data. (see Attribute, Magnitude, Simultaneous, Structural, 
Descriptive, Evaluation, Domain and Ta.xonomic Coding) 
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grounded dleory (Charmaz, 2006; Corbin & Strauss, 2008; Glaser & Strauss, 

1967; Strauss & Corbin, 1998) - a systematic methodological approach to qual­
itative inquiry that generates theory "grounded" in the data themselves. (see 

Descriptive. In Vivo, Process, Initial,Versus, Evaluation, Pattern, Focused.A.~alt 

Theoretical, Elaborative, Longitudinal Coding; also see Chapter Two). 

illustrative charts, matrices, diagrams (Nliles & Huberman, 1994; Morgan, 
Fellows, & Guevara, 2008; Northcutt & McCoy, 2004; Paulston, 2000) - the 

visual representation and presentation of qualitative data and their analysis 

through illustrative summary. (see Attribute, Magnitude, Simultaneous, 

Structural, Process, Evaluation, Domain and Taxonoll1ic, Theoretical, 

Longitudinal Coding; also see Appendi, C) 

interactive qualitative analysis (Northcutt & McCoy, 2004) - a signature 
method for facilitated and participatory qualitative data analysis and the com­

putation of the data's frequencies and interrelationships. (see In Vivo, Values, 

Versus, Evaluation, Pattern, Focused Coding) 

interrelationship (Saldana, 2003) - qualitative "correlation" that examines 

possible influences and affects within, between, and among categorized data. 

(see Simultaneous, Structural, Emotion, A.,:ial, Longitudinal Coding) 

life-course mapping (Clausen, 1998) - a chronological diagrammatic display 
of a person's life course with emphasis on the range of high and low points 

within various time periods (also see Longitudinal Coding in Chapter Four). 

(see Emotion,Values, Motif, Narrative, Longitudinal Coding) 

longitndinal qualitative research (Giele & Elder, 1998; Saldana, 2003, 2008) -

the collection and analysis of qualitative data from long-term fieldwork (also see 
Longitudinal Coding in Chapter Four). (see Attribute, Magnitude, Values, 

Evaluation, Hypothesis, A."Xial, Theoretical, Elaborative, Longitudinal Coding) 

memo writing about the codes/dIemes (Charmaz, 2006; Corbin 

Strauss, 2008; Glaser, 1978; Glaser & Strauss, 1967; Strauss, 1987; Strauss & 

Corbin, 1998) - the researcher's written reflections on the study's codes/themes 

and comple.x lueanings of patterns in the qualitative data (see In Vivo, Process,' 

Initial, Evaluation, Holistic, OCM, Domain and Taxonomic, Focused, A..xiali 

Theoretical, Elaborative, Longitudinal Coding; Themeing the Data; also see 

Chapter Two) 

meta-edmography, metasyndIesis, and metasummary (Finfgeld, 2003; 

N obbt & Hare, 1988; Sandelowski, Docherty, & Emden, 1997) - an analytic 

APPENOIX 0 

review of multiple and related qualitative studies to assess their commonalities 

and differences of observations for synthesis or sunullary. (see Elaborative 
coding;Themeing the Data) 

metaphoric analysis (Coffey & Atkinson, 1996; Todd & Harrison, 2008) _ 

examination of how participant language is used figuratively (e.g., metaphor, 

analogy, simile). (see In Vivo, Emotion, Motif, Narrative, Verbal Exchange 
Coding; Themeing the Data) 

mixed-methods research (Creswell, 2009; Creswell & Piano Clark, 2007; 
Tashakkori & Teddlie, 2003) - a methodological research approach that com­

patibly combines quantitative and qualitative methods for data collection and 

analysis. (see Attribute, Magnitude, Descriptive, Evaluation, Provisional, 

Hypothesis, DCM, Pattern Coding) 

narrative inquiry and analysis (Clandinin & Connelly, 2000; Coffey & 

Atkinson, 1996; Cortazzi, 1993; Daiute & Lightfoot, 2004; Riessman, 2008) -
qualitative investigation, representation, and presentation of the participants' lives 

through the use of story. (see In Vivo, Emotion, Values, Versus, Dramaturgical, 

Motif, Narrative,Verbal Exchange, Longitudinal Coding;Themeing the Data) 

performance studies (Madison, 2005; Madison & Hamera, 2006) - a disci­
pline that acknowledges "performance" in its broadest sense as an inherent 

quality of social interaction and social products. (see Dramaturgical, Narrative, 

Verbal Exchange Coding) 

phenOlnenology (van Manen, 1990) - the study of the nature or ll1eaning of 

everyday c.:x-periences. (see In Vivo, Emotion, Values, Dramaturgical, Motif, 

Narrative,Verbal Exchange Coding;Themeing the Data) 

poetic and dramatic constructions (Denzin, 1997; Glesne, 2006; Knowles & 

Cole, 2008; Saldaiia, 2()05a) - arts-based approaches to qualitative inquiry and 
presentation using poetry and drama as e)..--pressive literary genres. (see In Vivo, 

Emotion, Motif, Narrative Coding; Themeing the Data) 

political analysis (Hatch, 2002) - a qualitative approach that acknowledges 
and :lnalyzes the "political" conflicts and power issues inherent in social systems 

and organizations such as schools, bureaucracies, etc. (see Values, Versus, 
Evaluation Coding) 

cal analysis (Hatch, 2002) - a qualitative approach that acknowl­
edges and analyzes the luultiple and sometimes contradictory perspectives of 
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participants, giving voice to all. (see In Vivo, Versus, Evaluation, Narrative 
Coding) 

portraiture (Lawrence-Lightfoot & Davis, 1997) - a signature approach to 
qualitative inquiry that renders holistic, complex, and ditllcnsional narratives of 

participants' perspectives and c:\:periences. (see In Vivo, Enlotion, Va!uesj 
Dramaturgical, Motif, Narrative, Longitudinal Coding; Themeing the Data) 

qualitative evaluation researeh (Patton, 2002) - an approach that eollects 

and analyzes participant and programmatic data to assess m.crit, worth, effec­

tiveness, quality, value, ete. (see Attribute, Magnitude, Descriptive, In Vivo, 
Values, Versus, Evaluation, Holistic, Provisional, Hypothesis, Pattern Coding) 

quick ethnography (Handwerker, 2001) - an approach to fieldwork in which 

the research paranlcters (questions, observations, goals, etc.) are tightly focllsed 

and efficient when time is linuted. (see Magnitude, Structural, Descriptive, 

Holistic, Provisional, Hypothesis, OCM, Domain and Ta.'(onomic Coding) 

situational analysis (Clarke, 2005) - a signature approach to qualitative data 

analysis (with foundations in grounded theory) that acknowledges and visually 
maps the contexts and complexities of social life. (see Simultaneous, Initial, 

Enlotion, Versus, Evaluation, Domain and T~>;:onomic, Pattern, Focused, A.xial, 
Theoretical, Elaborative, Longitudinal Coding) 

splitting, splicing, and linking data (Dey, 1993) - a systematic approach to 

the categorization and interrelationship construction of units of qualitative 

data, most often assisted through CAQDAS. (see Magnitude, Simultaneous, 
Structural, Process, Evaluation, Domain and Ta.xonomic, Pattern, Focused,A.xial 

Coding) 

survey research (Fowler, 2001; Wilkinson & Birmingham, 2003) - standard­

ized approaches and instrument formats, nlost often in written fornl, for gatli':' 

ering quantitative and qualitative data from multiple participants. (see Attributej' 

Magnitude, Structural, Values, Provisional Coding) 

thematic analysis (Auerbach & Silverstein, 2003; Boyatzis, 1998) - summary 
and analysis of qualitative data through the use of extended phrases and/ or sen­

tences rather than shorter codes. (see Stnlctural, Descriptive, In Vivo, Process, 

Initial, Values, Evaluation, Motif, Narrative, Verbal Exchange, Holistic, 

Provisional, Domain and Taxonomic, Pattern, Focused, Axial, Theoretical, 

Elaborative, Longitudinal Coding; Themeing the Data) 

APPENDIX D 

-vignette writing (Erickson, 1986; Graue & Walsh, 1998) - the written 
presentation and representation of a small scene of social action that illustrates 

and supports a sunul1ary assertion. (see Process, Dramaturgical, Motif, 
Narrative, Verbal Exchange Coding; Thcmeing the Data) 

within-case and cross-case displays (Gibbs, 2007; Miles & Huberman, 

1994) - visual smumaries of qualitative data and analysis into tables, chart'i, 

matrices, diagrams, etc. that illustrate the contrasts and ranges of observations. 

(see Attribute, Magnitude, Structural, Descriptive, Versus, Evaluation, Domain 

and Ta.'(onomic, Elaborative, Longitudinal Coding) 
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and analytic memos, 24, 33-4, 158 
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properties and dimensions of, 42, 76, 
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164 
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change, 80, 173, 176 
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Clarke, Adele E., 43, 82, 167 
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overlap, 62-3 
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codeweaving, 36-7, 91, 121, 157-8, 

160, 187 
codifying, 8, 11 
coding 

a priori, 49 
affective, 52, 86 
of analytic memos, 15 
attribute, 48, 55-8, 194 
axial, 42-3, 49,77,85,151-,155, 

159-63, 164, 166, 185 

behavior, 2 
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choices, 35-6, 50-] 
collaboratively, 27-8 
as craft, 31 
cycles, 45-6 
Davis observation system, 2 
descriptive, 3, 7, 14,48,49,55,59, 

65,66,70-3,87,98,144 

digital video, 44 
domain and taxonomic, 11, 14, 64, 
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evaluation, 49, 61, 86, 97-101 
exploratory, 52, 118 
families, 166 
filters, 6-7 
first cycle overview, 45, 51-2 
focused, 8, 11,42-3, 48, 49, 73, 85, 

108,151,155-9, 161, 164, 194 

generic methods, 48 
grammatical, 51, 55 
in grounded theory, 75-6 
as heuristic, 7-8, 157, 160 
hierarchical, 24, 63 
holistic, 19, 48, 70, 118-20, 144 
hypothesis, 49, 61, 73, 118, 123-6, 133 
in vivo, 3, 6, 42-3, 48, 49, 66, 74-7, 

81,88, 95, 98, 119, 138, 166, 194 
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initial,4, 11, 42-3, 48, 49, 66, 74, 77, 
81-5, 155, 159, 160, 161, 163, 164 

intercoder agreement, 27-8, 132 
interpretive convergence, 27-8 
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Leeds attributional system, 133 
linking, 8 
literal, 74 
literary and language, 52, 102 
longitudinal, 151, 173-81 
magnitude, 49, 50, 55, 58-61, 87-8, 

98, 194 
manually, 22 
meta-, 24, 150, 152 
motif, 102, 105-8, 110, 112 
narrative, 102, 105, 108-12 
necessary personal attributes for, 28-30 
observer's comments, 15, 71 
open, 42, 81 
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108, 127-30 
pattern, 8, 14, 24, 48, 73, ISO, 152-5, 

159, 194 
perspectives on, 47 
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procedural, 52, 127 
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profile contents, 52-4 
protocol, 49, 108, 126, 127, 130-3 
provisional, 49, 90, 118, 120-3 
questions to consider, 18 
recoding, 10-11, 149-50 
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second cycle overview, 45-6, 149-51 
selection, 47-51 
selective, 42, 163 
setting/context, 55 
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snapshot, 180 
solo, 28 
strategy, 103 
structural, 48, 49, 5], 66-70, 120 
subcode, subcoding, 20, 24, 58, 61, 

65,72,82,87,98,131 
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coding COIlt. 
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consequences, 77 
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data 
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documents, 199 
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Lislellillg guide, 117 
longitudinal, 57, 71, 16B, 171 

see also change 

matrix, matrices, 50, 57, 60, 69, 71, 131, 
151,162,173,174 
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metaphor, 37, 76, BB, 154 
metasummary, metasynthesis, 140, 144-5 
methodological needs, 4B-9 
microanalysis, 83-4 
mixed-methods, 49-50, 58, 124, 126, 177 

narrative, 103, 106 
sce also coding, narrative 

Nathan, Rebekah, 5B 
networks, 36, 131, 152, 154,201 

operational model, 166,201-3 

paradigm, 4B, 93 
pattern 

in analytic memos, 36 
coding for, 5-6, B-10, 116, 193-4 

prediction, 13 
performance, 102, 103 
phenomenology, 140 
pragmatism, 2 
problems with study, 37-B 
propositional statement, 9-10 

research questions, 35 
rhythms, 1BO 

saturation, 161-2 
semantic differential, 92 
semantic relationship, 134 
shop-talking, 190-1 
SPSS,50 
subcoding, see coding, subcode, 

subcoding 
subdomain, 129 
subprocesses, 77 
superobjective, 104 
sympathy, 34 

tables, 57, 60, 69, 162 
text 

relevant, 15 
stanzas, 16 

theme 
analysis, 13, 69, 137, 140 
in analytic memos, 36 
differences between code and, 13, 1BB 
in focused coding, 155 
meta-theme, 142 
in pattern coding, 152, 154 
see also themeing the data 

therneing the data, 13, 52, 139-45, 159, 
185, 188 

theoretical construct, 142-3, 152, 154, 
168, 170, 172 

INDEX 

theory 
adaptive, 173 
in analytic memos, 37, 164, 165 
approaches, 48-9, 124, 167 

from codes and categories, 11-13, 12, 
B2, 124, 161, 164, 168 

positioning, 97 
Thomson Motif-Index, 105-6, lOB 
Thomson, Stith, 106 
through-line, 17, 169, 171-2, 1BO 

see also coding, longitudinal 
Timescapes, 181 
transfer, transferability, 13, 158 
transformation, 177 
trustworthiness, 28 

units of social organization, 14-15 

values, attitudes, beliefs, 6, 38, 
89-90, 201 

see also coding, values 
van Manen, Max, 140 
visual 

analysis, 42-4, 82 
discourses, 44, B2 
literacy, 44 

Wolcott, Harry E, 94, 192 
writing 

final report, 39-40, 189-90 
Vignette, 104 
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